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Rethinking on Under standing in Mathematics
HUANG Yan-Ling', YU Ping?
(1. Department of Mathematics, Hechi Teacher's School, Guangxi Yizhou 546300, China;
2. Mathematics and Computer Science Ingtitute of Nanjing Normd University, Jangsu Nanjing 210097, Ching)

representation of idea.

Abstract: The knowledge was divided into the declarative knowledge and the procedural knowledge in psychology. In this paper,
the mathematical knowledge was divided into two kinds: the resultant knowledge and the processions knowledge. The resultant
knowledge included the declarative knowledge and the procedural knowledge. Thus, understanding in mathematics ought to
include understanding to three kinds of knowledge. The essence of understand in the declarative knowledge was that learner could
obtain a schema, the essence of understand in the procedural knowledge was that learner could set up production system, and the

essence of understand in the processions knowledge was that learner could gain the representation of relation and the
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